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CHAPTER I
INTRODUCTION
Rationale.—The attitude of society toward the mentally retarded
has changed greatly in recent years. The retarded child is no longer
locked in closets like dark secrets to be buried and forgotten, or
placed in attics and dark rooms completely isolated from family and the
rest of the world. Society has come to realize that it is inhuman and
morally wrong to look upon the retarded child as payment for some long
committed sin.
Once the retarded were shunned as useless citizens and hopeless
burdens by society and family alike. Today, however, there are increas
ing efforts on the part of government agencies, society, and family as
well, to give these children hope, courage, love, self-respect and the
necessary skills to become worthwhile and self-supporting members of
society.
Regardless of the attitudes of society, the attitude of the
family toward the retarded child should be favorable. It is desirable
that the retarded child be looked upon as an equal human being by his
siblings. Every child should have an unrestrained flow of love. This
is particularly true for the retarded child, for physical assistance is
New Jersey
Walter Jacobs, Home Care_oftaeMentaUy Retarded (fineland,
?sey: The Training School a¥lftnelandy 19oi;, P« ±«
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of little avail to him if he is not loved and understood by others. He
must be treated as an individual and have a deep sense of belonging for
he too has basic needs that must be satisfied if he is to become a worth
while member of society.
The birth of a handicapped child places the family in a cultural
dilemma and spiritual crisis which determines whether the child and the
family will live together in relative peace, happiness and security or
in frustration, anger and guilt. Our society has established certain
rules and regulations regarding the relationship between parents and
children. When these are violated, children are called "bad" children,
parents "bad" parents. It is a deeply held notion that parents should
love and protect their children. The strength of this notion varies
from family to family. It varies, among other things, with educational
background, social status, ethnic and religious origin.
Our American society holds strongly to the view that to be a
parent is a good thing. But inconsistently enough, to be the parent of
a handicapped child is faced with a societal ambivalence toward its pro
blem. Awareness of the ambivalence occurs quickly and is painful. The
extent of the painfulness seems again to depend at least to some degree
on cultural factors. It is understandable that the parent who is highly
conscious of social standards of behavior will tend to have an especial-
1
ly difficult time.
Until the family can accept the fact that their child and sibling
is retarded, there can be no real future for the retardate. It means
1Q# H# Zukj nThe cultural fiilemma and Spiritual Crisis,"
tional Children, XXV, No. 8 (April, 1962), pp UoSUll
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in effect, that the family resign themselves to a cruel blow dealt by
chance and not God's revenge. Until they can free themselves of all
feeling of guilt, the entire family will suffer, and often it's the re
tarded child who suffers most.
It is the duty of the parents to teach the other children in the
home favorable attitudes toward the retarded sibling. Further, it is
the responsibility of the parents to teach their so-called normal child
ren to take the initiative in forming acceptable attitudes toward the
mentally retarded.
The writer contends that whatever the attitude of siblings toward
the retarded child in the home, the parents earn and deserve part of the
credit or blame. Parents cannot blame peer groups and society for their
children's attitudes toward their retarded siblings. They must instead,
share the guilt for having failed to teach them acceptable attitudes.
They must re-evaluate their teachings, and the examples set by them.
Schools play an active role in the kind of attitudes children
develop toward their retarded siblings. Too often principals assign the
class for the retarded to the least desirable quarters in the school,
often completely isolated from all regular classes. Regular class teach
ers threaten regular class children with being assigned to that class £@r
"Bunnies" if they don't behave or don't improve. Many regular class
teachers are guilty of belittling the retarded child and his teacher in
the presence of the regular class pupils, and the pupils enrolled in the
special classes for the mentally retarded. Teachers too, are often guilty
of allowing their regular class pupils to belittle, ridicule, and even
exploit the retarded child. Too often enrichment teachers are lax in
the performance of their duties where the retarded child is concerned.
a
Regular class teachers very conveniently forget about "Those children"
when planning and practicing for assembly programs, class tours, musicals
and the like. The regular class children seem to enjoy their feeling of
superiority over the retarded, and look upon the retarded children—
sibling and friend, as inferior individuals, worthy only of second best.
Children can observe that mentally retarded children are treated
differently by people in all walks of life. They can observe the nega
tive attitudes of society toward their retarded siblings. Because of the
indifference and isolation which the retarded children encounter, their
so-called normal siblings often develop unfavorable attitudes toward
them.
In the midst of so much negativism and indifference, children are
suffering suffering from the lack of patience, understanding, a sense
of belonging, and the necessary skills to compete with their peers. Un
fortunately, they will continue to suffer until those of us responsible
for shaping the minds and developing the attitudes of all children every
where, realize, and help them to realize, that the strength of any society
lies in the way it cares for its weakest members. Certainly, we all wiU
agree, that the retarded child is indeed one of the weakest members of
our society.
Evolution of the problem.—The writer had observed that the pupils
enrolled in her class for the retarded probably were not accepted by their
siblings who were enrolled in the regular classes. The writer had heard
regular class children refuse to participate in outdoor activities with
their retarded siblings, or express preference to a team other than one
■^Walter Jacobs, loc. cit.
on which their retarded sibling was participating.
The regular class children and their peers had been observed
ridiculing the retarded children when they failed to perform as well as
regular class children on assembly programs and the like.
The writer was of the opinion that a study to identify the atti
tudes of a group of regular class children toward their siblings who
were enrolled in classes for the retarded was necessary in order to work
toward a probable solution to the problem.
Contributions to educational knowledge.—It is the desire of the
writer that the findings of this study will provide information for
parents and teachers of all children that will enable them to deal ef
fectively with the retarded child and his sibling. It is hoped that this
study will make the following contributions to the field of mental retarda
tion.
1. The results may provide for parents a guideline for
teaching their children acceptable attitudes toward the
retarded child in the home.
2. The results may lessen the biased opinions of the
regular class group involved, and help ameliorate the
attitudes of others who react similarly to the retarded.
3. The results may stimulate teachers to an awareness of
creating and encouraging a friendly acceptable atmosphere
for the retarded.
U. The results may encourage school administrators and curri
culum specialists to plan programs of instruction that
will lead to a better understanding and more acceptable
attitudes of all children toward the mentally retarded.
f>. The results may lead to further research to be conducted
to investigate the effects attitudes of siblings have on
the personality and social development of the mentally
retarded child.
Statement of the problem.—The problem involved in this study
was to investigate the attitudes of a group of children in regular
6
classes toward their siblings who were enrolled in special classes for
the educable mentally retarded.
Purpose of the study.—The major purpose of the study was to in
vestigate the attitudes of a group of regular class children toward their
siblings enrolled in special classes for the educable mentally retarded.
More specifically, this study purports:
1. To determine if the attitudes of a group of regular class
children toward their siblings enrolled in special classes
for the educable mentally retarded are favorable or un
favorable .
a) If favorable, to what degree?
b) If unfavorable, to what degree?
2. To determine if a group of regular class children have
indifferent attitudes toward their siblings enrolled in
special classes for the educable mentally retarded.
3. To determine the interpersonal relations of a group of
regular class children with their siblings enrolled in
special classes for the educable mentally retarded.
U. To determine the relationship of sex and attitudes of a
group of regular class children toward their siblings
enrolled in special classes for the mentally retarded.
$. To determine the relationship of chronological age and
attitudes of a group of regular class children toward
their siblings enrolled in special classes.
Definition of terms.—The basic terms used in this study are de
fined as follows:
1. Attitudes—refer to the sum total of one's inclinations
and feelings—prejudiced or biased, preconceived notions,
ideas, fears, threats, and convictions about or toward
any defined person.^
l-L. L. Thurston, "Attitudes Can Be Measured," The Measurement of
Values (Chicago, Illinois: The University of Chicago Press, 1955;, "
pp. 21^-233.
2. Educable mentally retarded—refers to persons with an
approximate I.Q. of $0 to 70 who can become self-sustaining
and contributing members of society.
3. Sibling—refers to the sister or brother of an individual.
Limitations of the study.—This study was limited to data collect
ed by the writer from pupils involved in one school situation. Another
limitation of this study was the limited number of respondents partici
pating in the study.
The major limitations imposed upon this study was the validity of
the responses by the subjects, due largely to the fact that attitudes
are subjective; and to perhaps the questionable validity of the instrument
used. Therefore, it is assumed that the attitudes reported here were prob
ably true at a given time.
Locale of the study.—This study was conducted in a selected ele
mentary school. The school was located in a large school system in
Georgia. There were three special classes for the retarded. There were
also regular classes for kindergarten through seventh grade. The major
portion of the writing was done at Atlanta University, Atlanta, Georgia
during the 1?67 Summer Session.
Description of subjects.—The subjects involved in this study were
forty-five regular class children who were siblings of the children en
rolled in the special classes for the retarded. The approximate age
range for the children enrolled in the regular classes was seven years
to fourteen years. The approximate age range for the children enrolled
in the special classes was eight years to sixteen years. All subjects
were enrolled in the same elementary school.
■"■Georgia's Exceptional Child Program, Tnlho Are Exceptional Child-
ren? (Georgia State Department of Education, 1965)> P» 3«
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Method of research.—The descriptive survey method of research
was used in this study. An attitude schedule was designed and adminis
tered to the subjects to gather data pertaining to their attitudes toward
their siblings enrolled in special classes for the educable mentally
retarded. Their responses were tabulated to determine the frequency of
each response. The frequency of each response was converted into per
centages for tabular analysis.
The attitudes are reported and described as fully as possible in
this thesis copy.
Operational steps.—The operational steps employed in conducting
this study were as follows:
1. Permission to conduct the study was obtained from the
proper officials.
2. The related literature was reviewed, summarized, and
organized for presentation in the final thesis copy.
3. All subjects were administered an attitude schedule.
U. The data was analyzed and interpreted in accordance with
the purposes.
$. The findings, conclusions, implications, and recommendations
derived from the study are included in this final thesis
copy.
Survey of related literature.—The literature which appeared to be
pertinent to this study and which seemed most likely to make significant
contributions to the study was organized, reviewed, and presented under
the following captions:
1. Attitudes of professionals and students toward excep
tional children.
2. Attitudes of parents toward the mentally retarded.
3. Attitudes of siblings toward the mentally retarded.
U. Community attitudes toward the mentally retarded.
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Investigations into the attitudes of professional workers toward
exceptional children seem to have generally centered on the attitudes
of education personnel. The Monograph by Haring, Stein and Gruichshank
(1958), as reported by Warren and Turner, described an extensive program
in which modification of teachers' attitudes toward exceptional children
was attempted. They reported that their "workshop" method did effect
slight changes in a positive direction with regard to teachers' respon
ses to handicapped children.
A more recent report by Warren, Turner and Brody (1966) indicated
that education students tend to prefer to work with academically talented
and the anti-social, and prefer not to work with the mentally retarded
and the brain injured. Direct experience with the blind, hearing-handi
capped, and the retarded brought about more positive attitudes toward the
former, but resulted in even more negative attitudes toward the retard
ed.2
Semtnel (1959) studying the attitudes of regular and special grade
school teachers regarding mental deficiency found that special teachers
had more knowledge of the subject, and that regular teachers lacked a
knowledge of both medical and vocational ramifications of the condition.
He stated that both groups showed an equally high positive attitude
score. His research questioned the implied relationship between correct
information and positive attitude score.
Sue Allen Warren and Dale Robert Turner, "Attitudes of Rrofes-
sionals and Students Toward Exceptional Children," The Training School
Bulletin, LKEI, No. h (February, 1966), pp. 136-139.
2Ibid., p. 138.
M. J. Semmel, "Teacher Attitudes and Information Pertaining to
Mental Deficiency." American Journal of Mental Deficiency, 63 (March,
1959), pp. 566-57U. "—"—
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Using the Minnesota Teacher Attitude Inventory and the profession
al information section of the National Teachers Examination, La Bue
(1950) found a significant correlation between classroom attitudes of
teachers and the amount of professional information they possessed.
One of the few studies of personnel outside the education field
as reported by Warren and Turner was that of Polonsky (1961) who des
cribed belief and opinion of psychiatric technicians concerning mental
deficiency. Using the Mental Deficiency Misconception Scale, he found
slight differences in the direction of greater knowledgeability of
technicians as compared with laymen. He suggested that opinions about
mental deficiency are but one aspect of a general ideological orienta
tion.2
Warren and Turner's study (1966) to ascertain attitudes toward
exceptional children of students planning on entering professions which
focus on children and on personnel presently engaged in these profes
sions. The study revealed that the severely retarded are the least
preferred by all professionals and pre-professionals except for those
teachers who are currently teaching the retarded and are well acquainted
with severely retarded youngsters. The mildly retarded youngsters are
next to the least preferred group by professionals and pre-professionals
except for teachers of retarded children.
Johnson and Kirk reviewed two studies made at the University of
Illinois to determine whether mentally handicapped children are aceepted,
■'■A. C. La Bue, "Teachers' Classroom Attitudes," Journal of Teacher
Education, X (December, 1959), p. hh3.
Warren and Turner, loc. cit.,
3Ibid., p. 139.
11
isolated or actively rejected by their classmates.
In one study, twenty-five classes, grades one to five, each con
taining at least one mentally handicapped child, were selected from two
school systems. There were 698 children in the classes. The mentally
handicapped W was 39 and the typical children N was 659.
To determine the acceptance, isolation, or rejection of the men
tally handicapped children in these classes, a sociometric rating was
made by interviewing each of the 698 children in the 25 classes. Three
questions were directed toward determining the child's friend and three
directed toward determining the children they liked least. If a child's
name was not mentioned or was mentioned only a significantly small number
of times he was classified as an isolate. If the name was mentioned a
significantly large number of times he was classified as a star. If the
child's name was mentioned a large number of times as being rejected by
the other children in the class, he was classified as a rejectee.
The results showed that the mentally handicapped group had a com
paratively smaller number of stars, only 5-lU per cent compared to 17-15
per cent for the typical group. The mentally handicapped group had a
comparatively larger number of isolates and a comparatively much larger
number of children who were actively rejected, than the group containing
the typical children in the regular grades.
A similar study with twelve mentally handicapped and 163 typical
children was reviewed by Johnson and Kirk.
This study was conducted in a school system that had received
1G. Orville Johnson and Samuel A. Kirk, "Are Mentally Handicap
ped Children Segregated in the Regular Grades," Exceptional Children,
XVII (195O-5D, PP. 8U-92.
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some prominence for the progressive method used to determine if these
classes were so academic and so traditional that they failed to emphasize
social adjustment sufficiently to produce an acceptance of the mentally
handicapped children.
The results were similar to those in the previous study. There
were no mentally handicapped stars in the progressive schools studied,
whereas 6.13 per cent of the typical children were stars. A significant
ly larger number of the handicapped were isolates and an even more sig
nificantly larger number were rejectees.
Clark in his study of children's perception of educable mentally
retarded children was made with 2lU children, 107 boys and 107 girls
enrolled in five fourth and three fifth grade classes of an elementary
school in New York State. The stimulus "objects" were 13 educable men
tally retardates, 10 boys and three girls, all of whom had been enrolled
in the special class since the beginning of the school year. The mean
I.Q. of the subjects (I.Q. 110, 31, SD 12.00) is approximately that of
the pupils of the entire school. Some, but not all of the retardates
lived in the neighborhood served by the school.
The group and individual intelligence test scores were obtained
from the school records, and the photographs of the retardates were
supplied by the school.
Each subject was interviewed individually, asked to look at
photographs of the 13 retardates who were identified only as "some
children in the school", then to select the retardates he or she knew
best and to tell about him or her.
1Ib±d.
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The study revealed that the retarded child is a variable rather
than a constant stimulus "object" within the children's peer culture of
the school. But, more impressive than the variability noted was the sex
cleavage. No male subject selected either of the three female retardates
as best known. But six of the ten male retardates were selected by U3
per cent of the female subjects.
A significantly large number of subjects evaluated the retardates
behavior unfavorably than evaluated it favorably. The retardates were
evaluated as "bossy" nobody likes him, "a big shot", and "lots of nerve".
There appeared to be little relationship between the intelligence
level of the retarded and the frequency with which the subjects selected
them as best known.
The study gives support to the general assumption that the retard
ed child is indeed accepted to a lesser degree than his peers. The ele
ment of voluntary association contrast with the child's ascribed member
ship in the family and the school class, over which he has no control.
The peer group's sharp segregation is enforced by children themselves
rather than by adults.
The attitudes of parents toward their mentally retarded children
have been noted as leaving much to be desired (Katz, 196lj Thurston,
I960) as reported by Williams and Fishell. These attitudes have been
found to be of extreme importance in the rehabilitation of the retarded
child. In a paper read before the New York State Welfare Conference,
3-Edward T. Clark, "Children's Perception of Educable Mentally
Retarded Children," American Journal of Mental Deficiency, LXVIII,
No. 5 (March, 196U), pp. O02-011. ——
Ik
Weingold remarked, "Thus the first element in society that the retarded
comes in contact with is the family group where the parents, of course, are
the protogonists. If they do not act positively, the child is doomed."
Holt (1958) as reported by Zuk, concluded from a study of families
of mentally handicapped children thats
The ideal parents were those who, while sufficiently
intelligent to appreciate the needs of the child and to
have insight into his difficulties, did not have great
ambitions, and so they did not constantly display their
disappointment. They were perhaps rather fatalistic in
their outlook. They looked upon the child as a gift for
which to be thankful whatever the condition. Whereas,
the upper class families were usually ambitious for their
children and never overcame their frustration and dis
appointment. ^
Baum reported on a study (Solnvdt and Stark) of the mother's re
action to the birth of a mentally retarded, defective infant, described
this event, in part, as "the 'sudden' loss of the baby that was expec
ted". They saw, in the mother's reactions, an expression of grief for
the "lost" child, the perfect baby, and the onset of a mourning process
which must inevitably extend over a long period of time. Despite dif
ferences, there are certain similarities to mothers' reactions, to a de
fective child. Feelings of loss} intense longings for the desired childj
resentment of the cruel blow that life's experiences has dealtj and the
guilt that the defective child may evoke by representing the consequen-
3
ces of unacceptable feelings or thoughts.
1Clarence M. Williams and Kenneth N. Fishell, "Change In Attitudes
of Parents of Retarded Children Effected Through Group Counseling,"
American Journal of Mental Deficiency, LXVIII, Mo. 6 (May, 1?6U), pp.
BYOBET " —
2G. H. Zuk, loc. cit.
^Marian Hooper Baum, "Some Dynamic Factors Affecting Family Ad
justment to the Handicapped Child," Exceptional Children, XXVII, No. 8
(April 1962) pp 387392, , . 7-3 .
Although mothers seem to be involved more deeply at the time of
birth of a retarded or defective child, fathers it is agreed have simi
lar and related feelings.
Hersh (1961) as reported by Baum, found fathers more removed, less
emotionally involved, more objective and less expressive of their feel
ings, and believes mothers suffer the more intense feelings, in general.
It was noted that fathers who have not yet achieved or are currently
working through their separation from their own fathers often appear to
have a particular problem with their retarded child, and that a retarded
son may create a real puncture in the male ego unless the father is well
established as father and husband. The problem of fathers is often ex
pressed in aggressive and disapproving action. More subtle and difficult
to help is the father who smothers and denies the existence of a defec
tive child. Many fathers smother and deny their sons their right to
manhood. Adolescence is particularly stormy, but affords some basis
for confrontation and identification between father and son.
Hohman (1959) and Zuk (1959) as reported by Baum observed that
parental needs to prove the normality of the handicapped child are ex
pressed in pressures for achievement that often produce emotional in
stability in the child. Reality often serves the cause of denial, to
some extentj defective, handicapped children often require much maternal
energy and attention,- families may be limited in sizej the special child
may be an only child. Thus the opportunities for comparison of develop
ment with that of normal siblings are limited. Consequences to the child
1Ibid., p. 388.
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of continued denial and avoidance used as mechanisms of defense by parents
may be severe.
It has been acknowledged by educators that the attitudes and emo
tional reactions of parents of retardates are of crucial importance in
planning for thejreffective treatment and rehabilitation.
Parent attitudes have been variously described. Reference is made
to parent "unrealism" by Weingold and Harmuth (1963). They report on
the intense resistance of parents to any realistic recognition of the
individual. According to Weingold and Hormuth as reported by Williams
and Fishell, "initially all parents experience emotional upset and
anxiety when they learn they have a handicapped child. They character
ized these parents as highly sensitive, suspicious, anxious and unhappy
2
individuals, the opposite of what might be desired.
Many parents of retarded children are in need of a sustained coun
seling relationship. The need surpasses the ability of various community
agencies to supply the trained personnel. This inability has given im
petus to the use of group guidance techniques, often referred to as
counseling, group discussion, or group therapy.
In a study by Grebler with parents of mentally retarded children,
it was revealed that there was a significantly high degree of rejection
toward the retarded child. It is evident from the study that many parents
reacted to their child's defectiveness with hostility toward the environ
ment as well as toward the child. Grebler found that nine out of eleven
parents studied rejected their retarded child.
1Ibid., p. 389-
2Williams and Fishell, loc. oit.
^Annie Marie Grebler, "Parental Attitudes Toward Mentally Retard
ed Children," American Journal of Mental Deficiency, LV (July, 19!>0),
pp. k7$-k&3, ——
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Condell used the Thurston Sentence Completion Form to investigate
the attitudes of parents of retarded children toward mental retardation.
The study revealed that most parents knew that their child was retarded,
but found it hard to accept the presence of retardation. Sixty-five per
cent of the parents studied stated that they try to help the normal sib
lings accept the retarded child, but usually the normal child will deny
any knowledge of retardation. Knowledge, however, did not alter the
parents' behavior. Many parents were guilty of over-protecting the re
tarded child, some were guilty of displaying negative attitudes, while
others were guilty of sheer neglect and abusive treatment.
Further, the study revealed that attitudes of parents are re
flected in the attitudes of children toward their retarded siblings.
The significance of parental attitudes emerged in a study by
Cruickshank of the factors influencing the"adjustment of retarded child
ren. The most single factor in determining whether anxiety would become
an important element seemed to be the parental attitude. When the parents,
or the dominant parent, usually the mother, were most fearful of over pro
tecting, the child seemed least able to make the sort of adjustment that
permitted constructive relationships with siblings and peers. The amount
of anxiety and the manner in which it found expression seemed more re
lated to the parents' own particular emotional needs, and basic attitudes
2
toward the child than to realistic elements of the defective child.
1james F. Condell", "Parental Attitudes Toward Mental Retardation,"
American Journal of Mental Defigigncy> LXXI> No. 1 (July, 1966), pp. 65-
William A. Cruickshank, Psychology of Exceptional Children (New
York: Prentice Hall, Inc., 1955), PP« W^^W-
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Barsh conducted a study with one hundred and nineteen children
between the ages of four and twelve with organic damages. The children
were divided into four groups according to the primary problem of the
child. The groups were classified Behavior group, 30 children; Symbolic
group 30 children; Immature group 31 children, and 28 children in the
Sensori-Motor group. The behavior group children were of average or
better intelligence. The symbolic group was composed of children with
expressive and receptive language problems. The immature group were
educable mentally retardates. The sensori-motor group were children
with random purposeless and untestable behavior.
The study revealed that parents of a child who deviates from the
normal expectancies of childhood are under some pressure to explain the
child's action (to society) in order to achieve some level of under
standing on the part of neighbors, relatives, and other acquaintances.
Further, the study revealed that parents tend to use the term
brain injured as a descriptive label, and regardless to the degree of
retardation the parents use the same explanation. It showed also that
parents placed no significance on the problems encountered by siblings
explaining the retarded child to their peers.
Finally the study revealed that normal children explained the
retarded child in the same general terms expressed by their parents.
Usually, however, as a result of embarrassment, indifference and the
like, the normal child refuses to make any explanation for his retarded
sibling. Many parents feel that they are not obligated to explain their
defective child to anyone. This willingness or unwillingness of parents
to explain the defective child depended greatly upon the relationships
19
of parents and neighbors, parents and friends, and parents and rela
tives .
Miller, Lord, Kammer and Ottinger's study as reported by Haring,
Stein and Cruickshank revealed that siblings, parents, and society have
a tremendous influence on the personality development of the retarded
child. There is a definite relationship between the personal adjustment
p
of peers and siblings and the personal adjustment of the retarded child.
Sithea and Watts in a study of attitudes toward special education
for the retarded in two community groups to determine the nature of com
munity information and attitudes was obtained by household interviews
of a random sample (n=l88) and another (n=2U) in which a child was en
rolled in a special class for the retarded.
The special sample, the non-Caucasians of both sample and those
of "liberal-causal" religions showed more acceptance of the retarded
child, less willingness to send him away, and more advocacy of public
school provisions. Support for special provision for the retarded in
school was voiced by only one-half of the random sample.
Surprisingly, many felt that the retarded child should not attend
any school, and those who felt that the retarded child should be allowed
to attend school felt that special schools were more feasible than public
schools.
Ray H. Barsh "Explanations Offered by Parents and Siblings of
Brain-Damaged Children," Exceptional Children, XX (September, i960 and
May, 1961), pp. 280-291.
2NorrLs G. Harring, George G. Stein, and William M* Cruickshank,
"Behavior Deviation in Children," Mental Health and Human Relations in
Education, (New York: Harper and Row Publishers, 19^)7 pp." 10-17.
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Further, the study revealed that special class families are more
willing to accept the retarded child and make special provisions for him
than the special sample. Respondents with membership in a religious
group generally calling for orthodoxy of belief were less accepting than
those whose identification with religion was of a liberal or casual sort.
In general, the study revealed that there is a lack of understand
ing of the needs and potentials of the retarded child, thus resulting in
negative and indifferent attitudes toward the retarded child.
As can be seen from the review of related literature, children,
teachers, parents, and professionals alike, display negative attitudes
toward the retarded child.
Research shows that mentally retarded individuals are accepted to
a lesser degree than normal individuals. Much research has been conduct
ed on attitudes toward the mentally retarded and mental retardation. Al
though, by comparison, research on the attitudes of siblings toward the
retarded is not as enormous, it was therefore assumed, that children
also feel less accepting toward their defective siblings.
1E. G. Sithea and G. A. Watts, American Journal of Mental Defi
ciency (LXII, No. 1, JuLy, 1966), pp. 70-0lTr~ —
CHAPTER II
INTERPRETATION AND ANALYSIS OP MTA
Introductory statement.—The purpose of this chapter is to present
the quantitative measures basic to the analysis and interpretation of
the data which have been compiled as a result of the h$ schedules com
pleted by the writer from responses to the items on the schedule by h$
children enrolled in the regular grades in a selected elementary school
for the I966-I967 school year. All hS of the subjects had siblings en
rolled in the special classes for the educable mentally retarded in the
same school* The purpose of the schedule was to satisfy the purposes of
the study as outline in Chapter I of this thesis copy.
Description of subjects.—•During the 1966-67 school year, there
were 107 children in regular grades, kindergarten through seventh, who
had siblings enrolled in special classes of the selected school. All
107 of these children did not participate in the survey. Of the 107,
only k$ participated. The writer made a random sampling by using the
daily attendance cards of the 107 children in the regular classes. For
each special class sibling a stack was made by placing cards for each
of the regular class children in a stack with the special class siblings1
daily attendance cards. After the assortment was completed, the writer
took one card from each stack and located the subject by the teacher's
name on the card. If a pupil was absent, or was not in the classroom,
21
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another card was selected until a sibling of each special class sibling
had been located. The desired number of h$ children were located in
regular classes grades two through seven.
A distribution of subjects according to approximate chronological
ages, sex, and grade levels appear in Table 1.
An analysis of the data in this table reveals that 13, or 2°.O
per cent of the subjects were females and the remaining 32 or 71.0 per
cent were males. A further breakdown of the table reveals that the
largest number of females were in grades 2, 3, k, and 6. The largest
number of males were in grades h, 6, and 7* The remaining subjects,
both male and female, were about evenly distributed throughout the re
maining grade levels.
Description of siblings of subjects.—.The U5 siblings of the sub
jects as referred to in this study have been classified as educable
mentally retarded as a result of teacher referrals, psychological test
ing, educational evaluation of school records, and health records. Fur
ther, they have been assigned grade levels based on chronological ages
alone.
A distribution of the siblings of subjects according to levels,
approximate chronological ages, and sex appear in Table 2.
An analysis of the data in this table reveals that 13 or 29*0 per
cent of the siblings enrolled in the special classes were females and
the remaining 32 or 71.0 per cent were males. The table also reveals
that there were 15> siblings on each of the three levels.
Description of the instrument.—The data for this study were col
lected with a schedule constructed and administered by the writer. The
23
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schedule contained some 17 items designed to satisfy the purposes of the
study. For example, one of the purposes of the study was to determine
the attitudes of a group of children in regular classes toward their
siblings who were enrolled in special classes for the educable mentally
TABLE 2
DISTRIBUTION OF SIBLINGS OP SUBJECTS ENROLLED IN THE
SPECIAL CLASSES ACCORDING TO LEVELS, APPROXIMATE



















































retarded. Some of the questions asked were* "Do you like your sister
(brother) who is in the special class?" "Do you like your sister (bro
ther) who is in the special class as well as you like your sister (bro
ther) who is in another class?" and "Do you like your sister (brother)
who is in the special class as well as you like your friend(s)?"
The schedule was administered individually to each of the subjects
by the writer. Each item was read to each of the subjects and each was
asked to select one of several choices that best described his feelings
toward and/or about Mi siblings in the special class. As each subject
25
responded to the items on the schedule, the writer checked the choice
that was appropriate for the response. The responses were later tallied
according to ages and sex to determine the frequency of each response.
The frequency of each response was then converted into percentages for
tabular analysis.
To further satisfy the purposes, two tables have been devised to
show the data for each item on the schedule. One table contains the
data for the female subjects and the other contains the data for the
male subjects.
Attitudes of subjects toward siblings.—Tables 3 through 20 show
responses by both male and female subjects to questions designed to
satisfy the following previously stated purposes of the study:
1. To determine if a group of children in regular classes have
favorable or unfavorable attitudes toward their siblings en
rolled in special classes for the educable mentally retarded.
a) If favorable, to what degree?
b) If unfavorable, to what degree?
2. To determine the relationship of sex and attitudes of a group
of children in regular classes toward their siblings enrolled
in special classes.
3. To determine the relationship of chronological age and attitudes
of a group of children in regular classes toward their siblings
enrolled in special classes.
U. To determine if a group of children in regular classes have
indifferent attitudes toward their siblings enrolled in special
classes.
26
Table 3 shows responses by female subjects to the question, "Do
you like your sister (brother) who is in the special class?"
An analysis of the data in this table reveals that five or 38.1*6
per cent said they like their siblings "very much"j six or U6.15> per cent
said "some", one or 7.69 per cent said "not at all", one or 7.69 per
cent said "don't know".
Table 3 also reveals that the younger subjects tend to have more
favorable attitudes toward their older siblings than the older subjects
have toward their younger siblings. It appears that the male siblings
are liked to a lesser degree than the female siblings.
Some of the subjects made remarks to support their responses.
They appear below:
"Everytime I try to be nice to him he treats me mean".
"He doesn't like girls and I don't like boys".
"She is very nice to my baby brother and me".
"He acts just like an old sissy".
Table U shows responses by male subjects to the questions "Do
you like your sister (brother) who is in the special class?"
An analysis of the data in this table reveals that lU or U3.7f> per
cent said "very much"j nine or 28.13 per cent said "some"j two or 6.2f>
per cent said "not at all"; seven or 21.87 per cent said "don't know".
Table h shows that the younger subjects expressed a great likeness
for their older retarded siblings, whereas, the older subjects expressed
more favorable attitudes toward their siblings who were near their own
chronological ages. The older subjects also expressed indifference toward
their younger siblings. It does not appear that sex differences greatly
TABLE 3
RESPONSES BY FEMALE SUBJECTS TO THE QUESTION: DO YOU LIKE YOUR SISTER
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RESPONSES BT MALE SUBJECTS TO THE QUESTION: DO YOU LIKE TOUR SISTER
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influenced the responses made by the subjects.
One subject made a remark in support of his response. It appears
below:
"Boy I can hear them laughing now. I wouldn't be caught
dead with that cat11.
Table £ shows responses by female subjects to the question, "Do
you like your sister (brother) who is in the special class as well as
you like your sister (brother) who is in another class?"
An analysis of the data in this table reveals that nine or 69.23
per cent said "more"; one or 7*69 per cent said "less"; two or 15.38
per cent said "same"; one or 7*69 per cent said "doesn't matter".
It appears that chronological age differences perhaps had some
bearing on attitudes, as did sex differences.
Some of the subjects made remarks to support their responses. They
appear below:
"I like her about the same but she can't do things the way we do".
"She can dance better than my other sisters, but my brother can
dance better than any one".
"I like him, I guess, I just don't bother with kids too much".
Table 6 shows responses by male subjects to the question, "Do you
like your sister (brother) who is in the special class as well as you
like your sister (brother)who is in another class?"
An analysis of the data in this table reveals that 11 or 3U.38
per cent said they liked their special class siblings "more than the
others"; 18 or 56.2? per cent said "same"; none said they liked them
less than the others; three or 9.37 per cent expressed their feelings
toward their retarded siblings either as indifferent or neutral. The
TABLE 5
RESPONSES BY FEMALE SUBJECTS TO THE QUESTION: DO YOU LIKE YOUR SISTER (BROTHER) WHO IS
IN THE SPECIAL CLASS AS WELL AS YOU LIKE YOUR SISTER (BROTHER) WHO IS
IN ANOTHER CLASS?
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RESPONSES BY MALE SUBJECTS TO THE QUESTION: DO YOU LIKE YOUR SISTER (BROTHER) WHO





























































































younger subjects appeared to be more receptive toward their older sib
lings with little if any regard for sex differences; whereas, the older
subjects were more receptive of their siblings who were close to their
own ages, and the same sex than of the others.
Two of the subjects made remarks in support of their responses.
They appear below:
"Girls are OK 1 guess. Whenever I play with my sister or go
places with her all the boys tease me1'.
"I don't have too much time for kids. I usually run around
with the gang".
Table 7 shows responses by female subjects to the question, "Do
you like your sister (brother) who is in the special class as well as
you like your friend(s)?" An analysis of the table reveals that eight
or 6l.£li per cent said "more"; three or 23.08 per cent said "less";
one or 7.6° per cent said "same"; three or 7*6? per cent expressed a
neutral or indifferent feeling toward their siblings in the special
class. Neither chronological age differences or sex, appear to have
influenced the responses of the subjects.
Table 8 shows responses by male subjects to the question, "Do
you like your sister (brother) who is in the special class as well as
you like your friend(s)?"
An analysis of the data in this table reveals that 1S> or 1*6.88 per
cent said "more"; six or 18.75 per cent said "less"; nine or 28.12 per
cent said "same"; two or 6.25 per cent expressed neutral or indifferent
attitudes toward their siblings. The younger subjects expressed more
favorable attitudes toward their older siblings of the same sex than
toward the others; the older subjects expressed more favorable attitudes
TABLE 7
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THE SPECIAL CLASS AS WELL AS YOU LIKE YOUR FRIEWD(S)?
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RESPONSES BY MALE SUBJECTS TO THE QUESTION: DO YOU LIKE YOUR SISTER (BROTHER) WHO
IS IN THE SPECIAL CLASS AS WELL AS YOU LIKE YOUR FRIEND(S)?
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toward their younger siblings of the same sex than toward the other®.
Table 9 shows responses by female subjects to the question, "Would
you choose your sister (brother) who is in the special class to be your
best friend?"
An analysis of the data in this table reveals that eight or 6l.J>U
per cent said "yes"; four or 30.77 per cent said "no"j and one or 7.6«
per cent expressed indifferent or negative feelings toward the special
class sibling. The majority of the subjects responding favorably to
the question were younger than their speoial class siblings. The remain
ing subjects were nearer the age of their siblings.
The table also shows that the older subjects appeared to have a
more negative or indifferent attitude toward their siblings of the
opposite sex.
One subject made a remark to support her response. It appears
below t
"Ify sister fixes our dinner and combs my hair every day
while mama is at work. Mama goes to work before we get
up every day".
Table 10 shows responses by male subjects to the question "Would
you choose your sister (brother) who is in the special class to be your
best friend?"
An analysis of the data in this table reveals that 19 or 59*37
per cent "would choose their siblings"; 11 or 3U.38 per cent would not
choose their siblings and two or 6.2J> per cent expressed feelings of
indifference. Most of the younger subjects were younger than their sib
lings and most of the older subjects were older than theirs. It does
not appear that sex of siblings greatly influenced the responses of sub
jects.
TABLE 9
RESPONSES BY FEMALE SUBJECTS TO THE QUESTION: WOULD YOU CHOOSE YOUR SISTER (BROTHER)



































































RESPONSES BY MALE SUBJECTS TO QUESTION: WOULD YOU CHOOSE YOUR SISTER (BROTHER) WHO IS IN
THE SPECIAL CLASS TO BE YOUR BEST FRIEND?
Responses
Chronological Ages of Subjects



































RESPONSES BY FEMALE SUBJECTS TO THE QUESTION: IS YOUR SISTER (BROTHER) WHO IS




































































































































































"I really don't know or care. I am not around her too much".
"He is quite a kid. We don't make it so hot".
Table 13 shows responses by female subjects to the question, "How
do you feel when someone teases or makes fun of your sister (brother)
who is in the special class?"
An analysis of the data in this table reveals that six or 1*6.l£ per
cent said "angry"; none said "happy"; three or 23.08 per cent said "help
others tease"; four or 30.77 per cent said "don't care". The younger
subjects, it appears, expressed more negative attitudes toward their
older siblings than the older subjects expressed toward their younger
siblings. There is a slight indication that the male siblings probably
are not accepted to the same degree as the female siblings.
Table lU shows responses by male subjects to the question, "How
do you feel when someone teases or makes fun of your sister (brother)
who is in the special class?"
An analysis of the table reveals that 13 or ltO.63 per cent said
"angry"; two or 6.2JJ per cent said "happy"; five or 15.62 per cent said
"help others tease"; 12 or 37 .£0 per cent said "don't care".
The majority of the younger subjects expressed more negative at
titudes toward their older siblings; the majority of the older subjects
expressed more favorable attitudes toward their older siblings than
toward the others. There is some indication that sex differences might
have influenced the responses of subjects.
Some subjects made remarks to support their responses. They appear
below:
"I get mad but I don't say anything about it because that
would just make things worse".
TABLE 13
RESPONSES BY FEMALE SUBJECTS TO THE QUESTION: HOW DO YOU FEEL WHEN SOMEONE TEASES













































RESPONSES BY MALE SUBJECTS TO THE QUESTION: HOW DO YOU FEEL WHEN SOMEONE TEASES OR MAKES
FUN OF YOUR SISTER (BROTHER) WHO IS IN THE SPECIAL CLASS?
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"When people tease me she don't care".
"She teases me every day so I tease her back".
Table 1$ shows responses by female subjects to the question, "Is
your sister (brother) who is in the special class like the children in
other classes?"
An analysis of the data in this table reveals that three or 23.08
per cent said "yes"; six or 1|6.15 per cent said "no"; four or 30.77 per
cent said "don't know"; none of the subjects said "It doesn't matter".
It appears that chronological age differences might have some bearing
on the kinds of attitudes reflected by the responses of subjects. There
is some indication that sex differences may have influenced the respon
ses of subjects. The male siblings it appears, are not accepted as well
as the females by their siblings.
Table 16 shows responses by male subjects to the question, "Is
your sister (brother) who is in the special class like the children in
the other classes?"
An analysis of the table reveals that 12 or 37.50 per cent said
"yes"; seven or 21.87 per cent said "no"; nine or 28.13 per cent said
"don't know"; four or 12.50 per cent said "doesn't matter".
The majority of the younger subjects expressed negative attitudes
toward their siblings who were older. The older subjects expressed
favorable attitudes toward their siblings who were younger. There is
perhaps some indication that sex differences did influence the responses
of subjects.
Two subjects made remarks to support their responses. They appear
below:
TABLE 15
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RESPONSES BY MALE SUBJECTS TO THE QUESTION: IS YOUR SISTER (BROTHER) WHO IS IN THE








































































































"She acts like a baby all the time".
"She is ok I guess11.
Table 17 shows responses by female subjects to the question, "What
do you like best about your sister (brother) who is in the special class?"
An analysis of the table reveals that one or 7*69 per cent said
"appearance"; none said "behavior"; seven or 53.85 per cent said "both
appearance and behavior"; one or 7*69 per cent said "neither"; four or
30.77 per cent said "doesn't matter".
There is no positive indication that age differences perhaps
influenced the responses of subjects. It does appear, however, that
sex differences probably had some influence on the responses of subjects.
Some subjects made remarks to support their responses. They ap
pear below:
"He wears the same clothes every day".
"She acts just like the children in my room".
"His hair is curly just like mine".
Table 18 shows responses by male subjects to the question, "What
do you like best about your sister (brother) who is in the special class?"
An analysis of the data in this table reveals that seven or 21.87
per cent said "appearance"; two or 6.25 per cent said "behavior"; 13 or
UO.63 per cent said "both"; three or 9.37 per cent said "niether of
these"; seven or 21.87 per cent said "It doesn't matter".
Some of the subjects made these remarks in addition to their
responses:
"Boys look better than girls anyway".
"Mama said when she combs our sister's hair it don't look
any better".
TABLE 17
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RESPONSES BY MALE SUBJECTS TO THE QUESTION: WHAT DO YOU LIKE BEST ABOUT YOUR SISTER
(BROTHER) inJHO IS IN THE SPECIAL CLASS?
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Table 19 shows responses by female subjects to the question, "What
do you like least about your sister (brother) who is in the special
class?"
An analysis of the data in this table reveals that four or 30.77
per cent said "Bullying"j two or 15.38 per cent said "stealing"j three
or 23*08 per cent said "acts silly"; none said all of these; four or
30.77 per cent said none of these; none said "doesn't matter".
Some of the subjects made remarks to support their responses.
They appear below.
"The store man said he was going to put him in jail the
next time he steals some marbles".
"She stole her teacher's earrings and didn't even take
them back".
"One day he will stop bullying. When he tackles someone
like me".
Table 20 shows responses by male subjects to the question, "What
do you like least about your sister (brother) who is in the special
class?"
An analysis of the data in this table reveals that 10 or 31.25 per
cent said "Bullying11; three or 9.37 per cent said "stealing"; none or
28.13 per cent said "acts silly"; two or 6.25 per cent said "all of
these"; five or 15.62 per cent said "none of these"; three or 9.37 per
cent said "doesn't matter". There does not appear to be any consistency
in responses as related to sex and/or chronological age difference.
Some subjects made remarks to support their responses. They ap
pear below:
"We get along fine, but all the kids tease him and he fights
a lot".
TABLE 19
RESPONSES BY FEMALE SUBJECTS TO THE QUESTION: WHAT DO YOU LIKE LEAST ABOUT TOUR
SISTER (BROTHER) WHO IS IN THE SPECIAL CLASS?
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TABLE 20
RESPONSES BY MALE SUBJECTS TO THE QUESTION: WHAT DO YOU LIKE LEAST ABOUT














































































































"I ean make it at home with him, but when we go out he acts
too silly".
Interpersonal relations of subjects with siblings—Tables 21
through 36 shows responses by both male and female subjects to questions
designed to determine the interpersonal relations of a group of children
in regular classes toward their siblings enrolled in special classes.
Table 21 shows responses by female subjects to the question, "How
often do you play with your sister (brother) who is in the special class
each week?"
An analysis of the data in this table reveals that eight or 61.5U
per cent said "every day"; one or 7.69 per cent several days"; three or
23.09 per cent said "a few days"; one or 7.69 per cent said "not at all".
There is possibly some indication that age and sex differences
might have had some affect on the kind of interpersonal relationship the
subjects had with their retarded siblings.
Some of the subjects made these remarks:
"He usually plays with our brother who is in the third grade".
"I don»t play with girls too much".
"I don't play any more, I usually go to the cafe and dance".
Table 22 shows responses by male subjects to the question, "How of
ten do you play with your sister (brother) who is in the special class
each wwek?"
An analysis of the data in this table reveals that three or 9-37
per cent said "every day"; 1© or 31.25 per cent said "several days"3
12 or 37.50 per cent said "a few days"; seven or 21.87 per cent said
"not at all".
TABLE 21
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RESPONSES BY MALE SUBJECTS TO THE QUESTION: HOW OFTEN DO YOU PLAY WITH YOUR SISTER








































































































There is a strong indication that age and sex differences probably
have some affect on the quantity of subject and sibling interactions.
These remarks were made by some of the subjects:
"I don't play anything except football or basketball and he
is too little".
"She tries to boss all the games".
Table 23 shows responses by female subjects to the question, "How
often do you and your sister (brother) who is in the special class go to
the movies together11.
An analysis of the data in this table reveals that six or 1*6.lf> per
cent "always"; seven or £3.81* per cent said "sometimes"; and none said
"never".
It appears that the younger subjects had less personal contact with
their siblings than the older subjects had with theirs. There is no in
dication that sex differences had any great affect on the responses of
subjects.
Some subjects made remarks to support their responses.
"When I want to, I don't like anything but funny pictures".
"All she go to see is the love pictures".
"I don't like to go to the show".
Table 2k shows responses by male subjects to the question, "How
often do you and your sister (brother) who is in the special class go
to the movies together?"
An analysis of the data in this table reveals that 15 or U6.88 per
cent said "always"; Ik or U3.75 per cent said "sometimes"; and three or
9.37 per cent said "never".
It appears that the younger and older subjects were possibly
TABLE 23
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RESPONSES BY MALE SUBJECTS TO THE QUESTION: HOW OFTEN DO YOU AND YOUR SISTER























































































evenly divided in their interactions with their siblings. There is no
positive indication that sex differences greatly affected the responses
of subjects. There is however, some indication that age differences did
affect the responses of subjects.
Table 25 shows responses by female subjects to the question, "How
often; do you and your sister (brother) who is in the special class per
form tasks together each week?"
An analysis of the data in this table reveals that six or 1*6.15
per cent said "many times"; five or 38.U6 per cent said "sometimes";
two or 15.38 per cent said "never".
Sex differences, it does appear, had some affect on responses of
subjects, and possibly, age differences also. The 9-11 year olds seem
to have more interaction with their siblings than the 7-8 and 12-lU year
olds.
Table 26 shows responses by male subjects to the question, "How
often do you and your sister (brother) who is in the special class per
form tasks together?"
An analysis of the data in this table reveals that 11 or 3U.38 per
cent said "many times"; 17 or 53.12 per cent said "sometimes"; four or
12.50 per cent said "never".
The younger subjects it appears had less contact with their sib
lings who were older, than the older subjects had with their younger
siblings. Probably sex differences did also affect their responses.
Table 27 shows responses by female subjects to the question, "How
often do you and your sister (brother) who is in the special class walk
to school together each week?"
TABLE 25
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RESPONSES BY MALE SUBJECTS TO THE QUESTION: HOW OFTEN DO YOU AND YOUR SISTER (BROTHER)





































































































An analysis of the data in this table reveals that four or 30.77
per cent said "every day"; four or 30.77 per cent said "a few days",
five or 38.1*6 per cent said "never".
Sex differences, possibly did not influence the responses of sub
jects. There is perhaps some indication that differences in ages af
fected the responses of subjects.
Table 28 shows responses by male subjects to the question, "How
often do you and your sister (brother) who is in the special class walk
to school together each week?"
An analysis of the data in this table reveals that 15 or U6.88 per
cent said "everyday"; 10 or 31.25 per cent said "a few days"; seven or
21.87 per cent said "never".
The younger subjects appear to have had a more positive inter
personal relationship with their siblings than the older subjects had
with theirs. There is no positive indication that sex affected the
responses of subjects.
Table 29 shows responses by female subjects to the question, "How
often do you and your sister (brother) who is in the special class walk
home from school together each week?"
An analysis of the data in this table reveals that four or 30.77
per cent said "every day"; four or 30.77 per cent said "a few days";
five or 38.U6 per cent said "never".
The older subjects, it appears, had a warmer relationship with
their siblings than the younger subjects had with theirs. The subjects
appear to not have reacted as favorably toward their male siblings as
they did toward their siblings of the same sex.
Table 30 shows responses by male subjects to the question, "How
TABLE 27
RESPONSES BY FEMALE SUBJECTS TO THE QUESTION: HOW OFTEN DO YOU AND YOUR SISTER (BROTHER)
WHO IS IN THE SPECIAL CLASS WALK TO SCHOOL TOGETHER EACH WEEK?
Responses
Chronological Ages of Subjects


































RESPONSES BY MALE SUBJECTS TO THE QUESTION: HOW OFTEN DO YOU AND YOUR SISTER
(BROTHER) WHO IS IN THE SPECIAL CLASS WALK TO SCHOOL TOGETHER
EACH WEEK?
Chronological Ages of the Subjects Total Total
Responses 7 0 9 10 11 12 13 lh 15 16 Number Percentages
Every Day 1 2 2 2 2 h 2 15" U6.88
Sibling
CA-Sex llf 9m 10m 9m 12m 8m 9m
10m lira 13m 8m 9m 12m
lOf
llm
, , — - ■ ■ ■
A Few Days 2 13 3 1 10 31.25 ^
Sibling
CA-Sex llf 13m 8m 8m 9m
13m 9m 9m
10m 13m
Never 12 112 7 21.87
Sibling
CA-Sex 9m 9m llf lUm 8m
12m llm
Totals 12l»35 5h-U2 2 32 100.00
TABLE 29
RESPONSES BY FEMALE SUBJECTS TO THE QUESTION: HOW OFTEN DO YOU AM) YOUR SISTER (BROTHER)


































































RESPONSES BY MALE SUBJECTS TO THE QUESTION: HOW OFTEN DO YOU AND YOUR SISTER (BROTHER)

































































































often do you and your sister (brother) who is in the special class
walk home from school together each week?1'
An analysis of the data in this table reveals that nine or 28.13
per cent said "every day"; 16 or $0 per cent said "a few days"; seven
or 21.87 per cent said "never".
The majority of the subjects had a more negative relationship
with their younger siblings than with their older siblings. Sex and age
differences perhaps did influence the responses of subjects.
Some subjects made responses to support their previous responses.
They appear below:
"I usually walk my girl home".
"I walk home with the boys in my room".
"She can walk home by her self".
Table 31 shows responses by females to the question, "How often do
you and your sister (brother) who is in the special class attend church
together each month?"
An analysis of the data in this table reveals that all 13 or 100
per cent said "always".
All subjects appear to have a very positive relationship with
their siblings with no regard for age and sex differences. Some subjects
made remarks to support their responses. They appear below.
"Mama makes us go together every Sunday".
"All of us in the house go together".
"Everybody goes except my oldest sister".
Table 32 shows responses by male subjects to the question, "How
often do you and your sister (brother) who is in the special class attend
church together each month?"
TABLE 31
RESPONSES BY FEMALE SUBJECTS TO THE QUESTION: HOW OFTEN DO YOU AND YOUR SISTER (BROTHER)
WHO IS IN THE SPECIAL CLASS ATTEND CHURCH TOGETHER EACH MONTH)
Responses








CA-Sex 12f lOf 8f 12f 12f 9m






Totals 2 2 2 1
CM
2 1 1 13 100.00
TABLE 32
RESPONSES BY MALE SUBJECTS TO THE QUESTION: HOW OFTEN DO YOU AND YOUR SISTER (BROTHER)





























































































An analysis of the data in this table reveals that 20 or 62.50 per
cent said "always"; 10 or 31.25 per cent said "sometimes"j two or 6.25
per cent said "never".
It appears that the majority of the younger subjects had positive
relationships with their older siblings, and the majority of the older
siblings had a more positive relationship with their younger siblings
than with their older siblings.
Table 33 shows responses by female subjects to the question, "How
many meals do you and your sister (brother) who is in the special class
eat together at home each day?"
An analysis of the data in this table reveals that six or 1*6.15
per cent said "each meal"; seven or 53.Bk per cent said "one or two"j
none said "not any".
The younger subjects appear to be less concerned about their sib
lings than the older subjects appear to be about theirs. Sex differences
perhaps did not affect the responses of subjects.
Table 3k shows responses by male subjects to the question, "How
many meals do you and your sister (brother) who is in the special class
eat together at home each day?"
An analysis of the data in this table reveals that 12 or 37.50 per
cent said "each meal"; 20 or 62.50 per cent said "one or two"; and none
said "not any".
There is perhaps some indication that age differences did affect
responses of subjects. Sex differences, it does not appear, affected
the responses of subjects.
Some subjects made remarks to support their responses! They ar®
as follows:
TABLE 33
RESPONSES BY FEMALE SUBJECTS TO THE QUESTION: HOW MANY MEALS DO YOU AND YOUR SISTER






























































RESPONSES BY MALE SUBJECTS TO THE QUESTION: HOW MANY MEALS DO YOU AND YOUH SISTER (BROTHER)























































































"Most of the time we eat together after everybody else
gets through".
"We always eat last so we can have all the food left".
"Kfcr sister don't hardly ever eat at the table. She always
eat by the T.V."
Table 35> shows responses by female subjects to question, "How
often do you and your sister (brother) who is in the special class
watch television together each week?"
An analysis of the data in this table reveals that nine or 69.23
per cent said "often"; four or 30.77 per cent said "seldom"; none said
"never".
It does not appear that age or sex differences affected the respon
ses of subjects.
Some subjects made remarks to support their responses. They appear
below1
"He mostly draws and colors. He doesn't like T.V. too much".
"I don't watch T.V. much. I am usually at the cafe dancing
or visiting my friends".
"She don't watch T.V. much."
"All she look at is love stories".
Table 36 shows responses by male subjects to the question, "How
often do you and your sister (brother) who is in the special class watch
television together each week?"
An analysis of the data in this table reveals that 26 or 8l.2£ per
cent said "often"; six or 18.75 per cent said "seldom"; and none said
"never".
It appears that age differences perhaps affected the responses
TABLE 35
RESPONSES BY FEMALE SUBJECTS TO THE QUESTION HOW OFTEN DO YOU AND YOUR SISTER (BROTHER) WHO IS













































RESPONSES BY MALE SUBJECTS TO THE QUESTION: HOW OFTEN DO YOU AND YOUR SISTER (BROTHER)




























































































of subjects. However, it does not appear that sex differences influenced
the responses of subjects.
Some subjects made remarks to support their responses. They ap
pear below:
"He is never in the house when I watch T.V. He usually
plays outside".
"I am never at home too much".
"I would watch with him, but I am not at home much".
Table 37 shows a summary of responses by subjects to each item
of the questionnaire.
An analysis of the table reveals that the majority of the subjects
in the 7-9 age range responded favorably to most of the items; the sub
jects in the 10-12 age range responded less favorably, with the females
responding even less favorably than the males; the subjects in the 13-lU
age range for the females and the 13-16 age range for the males responded
even more less favorably, with the males responding less favorably than
the females.
Table 38 shows a summary of attitudes of male and female subjects
according to approximate chronological age range and sex; and age range
and sex of siblings.
An analysis of Table 38 reveals that as the ages increased, atti
tudes tended to decrease; female attitudes decreased with age increase
more than males in the 7-9 and 10-12 age ranges; male attitudes decreased
greatly at the 13-16 age range; male subjects maintained a higher inci
dence of indifference in all age ranges but expressed more favorable
attitudes toward their siblings than either unfavorable or indifferent
attitudes.
TABLE 37





F UF Ind F UF Ind
13 - IS




10 - 12 13 - 16










































































































































































































































































































































SUMMARY OF ATTITUDES OF MALE AND FEMALE SUBJECTS ACCORDING TO APPROXIMATE CHRONOLOGICAL AGE








10 - 12 13 - 1U 7-9
Male



















































Totals 100.00 100.00 100.00 100.00 100.00 99.99
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There is perhaps some indication that age and sex differences in
fluenced the responses of subjects. It does appear, possibly, that age
differences of the male 13-16 age range was affected more than age or
sex differences of the female 13-Ui age range.
CHAPTER III
SUMMARY, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
Introductory statement*—This was a study of the attitudes of a
group of children in regular grades 2 through 7, toward their siblings
enrolled in special classes for the mentally retarded in a selected
school.
An attempt was made to determine if these children had favorable,
unfavorable or indifferent attitudes toward their siblings and to deter
mine the interpersonal relations of these children with their siblings
in the special classes.
Recapitulation of research design.—A recapitulation of the re
search design of this study is as follows:
1. This study was conducted at a selected elementary school
in the state of Georgia during the 1966-67 academic term,
with compilation and treatment of tine data carried out
at Atlanta University daring the 1967 summer session.
2. The subjects involved in this study were U5 children in
regular classes, 2 through 7 who had siblings enrolled
in special classes in the same selected school.
3. The instrument used in this study was a questionnaire
which was administered to each of the U5 subjects.
Procedure.—The following procedural steps were used to obtain the
purposes of this study:
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1. Obtained from the proper officials permission to conduot
the study.
2. Surveyed and summarized pertinent related literature.
3* Consulted school records of the children in the special
classes for the names, grade levels, and teachers of all
their siblings in the regular classes.
U. Located the subjects and administered the questionnaire
to each one individually.
0. Compiled the data in appropriate tables and treated them
in such a manner which achieved the purposes of the study.
6. Interpreted the results and formulated conclusions, implica
tions, and recommendations based upon the findings of the
study.
Criterion of reliability.—The criterion of reliability for ap
praising the data obtained was the truthfulness of the subjects and
the accuracy of the recording, interpreting and reporting of the writer.
Summary of related literature.—A review of the literature reveal
ed that numerous studies have been conducted by professionals, investi
gating the attitudes of professionals, students, parents, siblings and
community groups toward the retarded. These works should serve as an
impetus for society in its concern and care for the retarded, as well
as for parents and siblings, who by chance are affected most.
A summary of studies conducted by professionals investigating
attitudes toward the mentally retarded follow:
1. Warren and Turner found a workshop method of modifying
teachers' attitudes toward exceptional children that
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would effect slight changes in a positive direction.
2. Warren and Turner found that education students prefer
not to work with the mentally retarded and that after
direct experience with the blind, hearing-handicapped,
and the retarded, positive changes toward the former
were effected but resulted in even more negative atti
tudes toward the retarded.
3. Semmel found that special teachers had more knowledge
of mental retardation and both medical and vocational
ramifications of the condition than regular teachers.3
I*. La Bue, using the Minnesota Teacher Attitude Inventory
and the professional information section of the National
Teachers Examination found a significant correlation
between classroom attitudes of teachers and the amount of
professional information they possessed.U
£>. Warren and Turner reporting on a study (Polonsky) using
the Mental Deficiency Misconception Scale found slight
differences in the direction of greater knowledgeability
concerning mental deficiency of technicians as compared
to laymen. They concluded that opinions about mental
retardation are but one aspect of a general ideological
orientation.5
6. warren and Turner found that professions and pre-profes-
sionals except for teachers who were currently teaching
the retarded preferred not to work with the retarded.6
7. Johnson and Kirk using a sociometric rating to determine
the acceptance, isolation, or rejection of the retarded
by their regular class classmates found that the retarded
group had a smaller number of stars than the typical group;
a larger number of isolates; and a comparatively larger
number who were actively rejected. 7
8. Johnson and Kirk in a similar study found no mentally
handicapped stars; a large number of isolates; and an
even larger number of rejectees.8
%arren and Turner, loc. cit.
2Ibid., p. 138.
mrael, loc. cit.
Btte, loc. cit.^jua cue -Loo, oxx
%arren and Turner, loc. cit.
6ibid., p. 139
?Johnson and Kirk, loc. cit.
8Ibid.
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9. Clark found that a significantly greater number of subjects
(107 males and 107 females) unfavorably evaluated the re
tardates than evaluated them favorably.3-
10. Williams and Fishell found attitudes of parents of extreme
importance in the rehabilitation of the retarded child.2
11. Zuk found the ideal parents of mentally handicapped children
to be those who were intelligent enough to appreciate the
needs of their children and insight enough into their needs
and potentials not to be too ambitious for them, thus eli- ,
minating the need for the constant display of disappointment.
12. Baum found the reactions of mothers to the birth of a retarded
child to be feelings of loss, intense longings and the like,
which are. capable of producing unacceptable feelings or
thoughts.11
13. Baum found the reactions of fathers to the birth of a defec
tive child to be less emotional, less expressive, and more
objective than mothers, but, nontheless, just as difficult
to accept.5
lli. Zuk found that parental needs to prove the normality of the
handicapped childare often expressed in pressures for achieve
ment that often produces emotional instability in the child.
15. Williams and Fishell found an intense resistance on the part
of parents to any realistic recognition of the retarded child.
These parents were characterized as highly sensitive, sus
picious, anxious and unhappy individuals, the opposite of
what might be desired.7
16. Grebler found 9 out of 11 parents studied, possessing a
significantly high degree of rejection toward the retarded,
and reacted to their child's defectiveness with hostility
toward the environment as well as toward the child.8
^Clark, loc. cit.





7Williams and Fishell, loc. cit.
Grebler, loc. cit.
17. Condell found that the attitudes of parents are reflected
in the attitudes of siblings toward the retarded child.1
18. Cruiskshank found the most single factor influencing the
adjustment of retarded children to he the parental atti
tude, and the amount of anxiety and manner in which it
found expression seemed more related to the parents' own
particular emotional needs and basic attitudes toward the
child than to realistic elements of the defective child.
19. Barsh found that parents of a child who deviates from the
normal expectancies of childhood are under some pressure
to explain the retarded child in order to achieve some
level of understanding on the part of neighbors, relatives,
and friends; and that most parents use the term brain-
injured as a. descriptive label regardless of the degree of
retardation. 3
20. Barring, Stein and Cruickshank found siblings, parents
and society tremendously influencing the personality develop
ment of the retarded child.**
21. Sithea and Watts found a general lack of knowledge and under
standing on the part of ethnic and religious groups of the
needs and potentials of the retarded child.5
Summary of findings.—A summary of findings as revealed by an
analysis of the data is as follows:
1. Thirteen or 29 per cent of the subjects were female; thirty-
two or 71 per cent were male.
2. Thirteen or 29 per cent of the siblings of subjects were
female; 32 or 71 per cent were male.
3. The approximate chronological age range for the female sub
jects was 7 to lU years; 7 to 16 years for the male subjects.
1*. The approximate chronological age range for the female sib
lings was 8 to lU years; 8 to lU years for the male.
5. Four or 12.50 per cent of the males and four or 30.77 per





^Harring, Stein and Cruickshank, loc. cit.
^Sithea, loc. oit.
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6. Eight or 61.5b per cent of the female subjects were younger
than their siblings and five or 38.U6 per cent were older;
10 or 31*25 per cent of the male subjects were younger and
22 or 68.75 per cent were older.
7. Of the female subjects, 75.U9 per cent were in the 7-9 age
range and had favorable attitudes toward their siblings;
I8.63 per cent had unfavorable attitudes toward their
siblings; and 5.88 per cent had indifferent attitudes toward
their siblings.
8. Of the male subjects, 78.75 per cent were in the 7-9 age range
and had favorable attitudes toward their siblings; 15.13 per
cent had unfavorable attitudes toward their siblings; 6.72
per cent had indifferent attitudes toward their siblings.
9. Of the female subjects in the 10-12 age range 71.76 per cent
had favorable attitudes toward their siblings; 20.00 per cent
had unfavorable attitudes; and 8.2lt per cent had indifferent
attitudes toward their siblings.
10. Of the male subjects in the 10-12 age range, 77.82 per cent
had favorable attitudes toward their siblings; 13.13 per cent
had unfavorable attitudes; and 9.05 per cent had indifferent
attitudes toward their siblings.
11. Of the female subjects in the 13-lU age range, 6U.71 per cent
had favorable attitudes toward their siblings; 23.53 per cent
had unfavorable attitudes; and 11.76 per cent had indifferent
attitudes toward their siblings.
12. Of the male subjects in the 13-16 age range, 61.27 per cent
had favorable attitudes toward their siblings; 26.U7 per cent
had unfavorable attitudes; and 12.25 per cent had indifferent
attitudes toward their siblings.
13. The majority of the female siblings had very good interper
sonal relations with their retarded siblings; some had good
interpersonal relations with their retarded siblings; and only
a few had fair or poor interpersonal relations with their sib
lings.
1U. For the majority of the female subjects, sex and chronological
age differences tended not to greatly affect the interpersonal
relations of the subjects with their siblings.
15. The majority of the male subjects who were older than their
siblings and the majority who were younger than their siblings
had very good interpersonal relations with their siblings;
only a few had fair or poor interpersonal relations with their
siblings.
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16. The male subjects tended to have wanner relations with their
siblings than the female subjects had with their siblings.
17. For the majority of the male subjects, sex and approximate
age differences probably tended to affect the relations of
subjects with their retarded siblings.
Conclusions.--The analysis and interpretation of the data seem to
warrant the following conclusions:
1. The majority of the subjects tended to have favorable
attitudes toward their siblings. The male subjects1
attitudes tended to be more favorable to a very small
2. degree; 72.hi per cent compared to 7O.6j> per cent for
the females.
2. The younger the subjects the more favorable the attitudes
tended to be. The majority of the younger subjects tended
to have more favorable attitudes than the older subjects.
3. Chronological age differences did affect the attitudes of
subjects.
U. Sex differences did not greatly affect the attitudes of
subjects.
$. The pre-teen females had more favorable attitudes toward
their siblings than the pre-teen males.
6. The younger male subjects had more favorable attitudes
toward their siblings than the younger females.
7. The majority of the subjects had favorable interpersonal
relations with their siblings.
8. The female subjects had more favorable interpersonal
relations with their siblings than the males.
9. The incidence of sex differences affecting attitudes
■was slightly higher among the males.
10. The incidence of chronological age differences affecting
attitudes was slightly higher among the males.
11. The findings of this study are inconsistent with the
related literature.
12. The findings of this study reject the hypothesis of
the writer.
87
Implications.-~The implications of this study are listed below:
1. It appears that the female subjects were more matured than
the males of the same age, and had more knowledge of the
condition.
2. The attitudes of the older female and male subjects are
perhaps reflective of their pleasures or resentments derived
from having the responsibility of caring for their younger
siblings.
3. The attitudes of the younger subjects maybe reflective of
quantity and quality of care received from their older
siblings who often had the responsibility of caring for their
so-called normal siblings.
k* The younger subjects1 attitudes perhaps had not been greatly
affected by the attitudes of the others.
5. The younger subjects probably rated their siblings on the
kind of interpersonal relations they shared than on any
other variable.
6. The older subjects tended to reflect the attitudes of
parents and others in their own attitudes.
7. The older subjects perhaps spent much time away from
home each day.
8. Family life styles are perhaps reflected in the kind of
interpersonal relations the subjects had with their siblings.
9. Subjects perhaps were aware of their expected responses.
Recppmendatipns.—It is the belief of the writer that the findings
of this research warrant the following recommendations:
1. That more research be done on attitudes of siblings toward
the retarded.
2. That research be done on the attitudes of retarded children
toward their normal siblings.
3. That more emphasis be placed on the integrating of the
special class children into the total school program.
U. That immediate attention be given to including a course
in educating the exceptional child in the curriculum for
all teachers and principals.
That a similar study be made using an instrument con
structed at a more sophisticated level. An instrument
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APPENDIX
QUESTIONNAIRE ADMINISTERED TO SUBJECTS
Age Birbhdate Sex ^^ Grade
Age of Sibling in Special Class Birthdate jSex Grade_
1. Do you like your sister (brother) who is in the special class?
Very much Some Not at all Don't know
2. Do you like your sister (brother) who is in the special class as
well as you like your sister (brother) who is in another class?
More Less Same Doesn't matter
3* Do you like your sister (brother) who is in the special class as
well as you like your friend(s)?
More Less Same Doesn't matter
U. Would you choose your sister (brother) who is in the special
class to be your best friend?
Yes No Doesn't matter
5>. Is your sister (brother) who is in the special class nice?
Always Sometimes Never Don't care_
6. How do you feel when someone teases or makes fun of your sister
(brother) who is in the special class?
Angry Happy Help others tease Don't care
7* Is your sister (brother) who is in the special class like the
children in other classes?
Yes No Don't know Doesn't matter
8. What do you like best about your sister (brother) who is in the
special class?
Appearance Behavior Both Neither of these
Doesn't matter
9. What do you like least about your sister (brother) who is in the
special class?
Bullying Stealing Acting Silly All of these__
None of these Doesn't matter
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10. How often do you play with your sister (brother) who is in the
special class?
Every day Several days A few days Not at all
11. How often do you and your sister (brother) who is in the special
class go to the movies together?
Always Sometimes Never
12. How often do you and your sister (brother) who is in the special
class perform tasks together each week?
Many times Sometimes Never
13. How often do you and your sister (brother) who is in the special
class walk to school together each week?
Every day A few days Never_
1U. How often do you and your sister (brother) who is in the special
class walk home from school together each week?
Every day A few days Never_
How often do you and your sister (brother) who is in the special
class attend church together each month?
Always Sometimes Never
16. How many meals do you and your sister (brother) who is in the
special class eat together at home each day?
Each meal One or two Not any
17. How often do you and your sister (brother) who is in the special
class watch television together each week?
Often Seldom Never
